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Teachers know what’s helpful and hurtful to their learning. They suggest professional
learning that is
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Personalized to their needs

Sustained over time

Coordinated by someone (a peer) who knows their context well

Collaborative (professional learning communities)

Focused on students (rather than on compliance to rules, pre-set instructional
seguences, or scripts)
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Learning to teach literacy well involves understanding several key principles.

Principle 1: Learning to read and write occurs in societies that shape whether and
how reading and writing will be valued. Social and cultural aspects of literacy shape
how texts appear, what is learned with texts, and how learners approach literacy
learning. There are many pathways to literacy development.
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Principle 2: Understanding how literacy develops is essential to teaching literacy. This

might include understanding elements such as:
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Funds of knowledge are the essential cultural elements Learning to teach
literacy involves understanding that children and their families bring to a
classroom that can provide interest, background knowledge, and
motivation for learning;

Reading, writing, speaking, listening, viewing and representing overlap and
are all vital to literacy development;

Comprehension development is the ultimate goal of learning literacy. There
are several contributing elements to comprehension (e.g., the contributions
of background knowledge, language development, multi-modal nature of
texts, transactional aspects of reading, vocabulary development, object of
the event);

Constrained (fluency, phonemic awareness, phonics) and unconstrained
skill development (vocabulary, comprehension) are related to literacy
development;

Writing development is a non-linear process;

Motivation, interest, and engagement are essential elements for literacy
development;

Diagnostic assessment practices are important for making instructional
decisions;

Digital literacies and the orchestration/composition of digital, multi-modal
texts are especially important in today’s society to ensure that children
learn how to participate in an increasingly digital society;

Transference between first languages and English literacy (L1/L2 transfer)
is helpful for literacy learning.

Difficulties learning to read (sometimes called “dyslexia”) originate for
many reasons and successful treatment/instruction will vary depending on
the specific issues a learner presents.



v' Literacy development is integrally related to “content literacies”; in other
words, each academic discipline has specific requirements and demands
that determine who might be deemed “literate”;
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Principle 3: Effective reading instruction is shaped by principles of practice. There is
no singular “best method” for teaching literacy.

v
v
v
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Praxis (reflection and action working together to shape instruction)
Purpose (clarity about the expected outcomes for teaching)

Serendipity (openness to chance and opportunities of the moment; no over-
reliance on routine)

Exploration (creative problem-solving)

Reflection (follow-up analysis of experience, purpose, and outcomes)
Community (engagement in learning communities of professional peers; giving
back professionally and growing personally)

Service (constant focus on serving children and their families)

Flexibility (expect challenges and seek alternative approaches)

Caring (caring relationships sit at the core of the learning transaction)
Reward (valuing the spontaneity of the classroom, immediacy of the joy of
learning, and autonomy of professional status).
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